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Educational equity is defined as having access
to and receipt of the resources children need to be
successful in school (Barth, 2016). This can
include equal access to opportunities, reformed
practices to meet the needs of students and their
families, and other resources. These resources
allow for a high-quality education to be accessible
to all. Education is not one-size-fits-all. Every
individual has different needs and abilities. The
support provided to one family may not work for
another. Likewise, the ways that parents feel about
education varies case by case.
The public school population in the United States,
including federal and state-funded preschool, is
becoming increasingly racially and ethnically
diverse (De Brey et al., 2019). A higher population
of children of color are entering the education
system. In fact, one quarter of the children living in
the United States are Latinx (Clarke et al., 2017).
As a society, we must adapt to meet the needs of
this community. This includes ensuring that the
families of these children are supported. A key to
Latinx student success is Latinx mothers feeling
valued in schools (Durand, 2011). Children can
benefit greatly when their mothers and families
feel welcome in school.
There are differing perspectives on what the role
of a mother in their child’s personal and
educational life should be. In Latinx culture,
digitalcommons.wou.edu/pure

“mothers play key roles in children’s development,
socialization, and earliest school experiences”
(Durand, 2011, p. 258). Teachers from Western
cultures often identify themselves as playing a key
role in children’s development, socialization, and
early
school
experiences,
which
could
unintentionally be interpreted as a power assertion
over Latinx mothers. Therefore, it is crucial to
develop culturally appropriate methods for
teachers to understand how to best support Latinx
mothers. When Latinx mothers feel a sense of
belonging in the educational institution, they feel
like their role in the life of their children is valued.
This sense of feeling welcome can promote
diverse family engagement (Öztürk, 2013).
Student success (Tran, 2014), Latinx mother
engagement
in home-school partnerships
(Lowenhaupt, 2014), and fewer cultural
misunderstandings (Choi, 2017) are three positive
results of developing culturally appropriate
methods. This leads to mothers feeling welcome
and understood in schools. These factors have a
direct impact on the child’s well-being in and out of
school.
The goal of this study was to learn more about
Latinx mothers’ experiences engaging with
educational settings on behalf of their children.
Research that centers the voices of Latinx mothers
is scant in the home-school engagement literature
(Nakagawa, 2000). These new understandings
ⓒ2022
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can be used to articulate culturally appropriate
family engagement practices supportive of Latinx
families for early education teachers. This work
contributes the necessary amplification of the
voices of Latinx mothers navigating home-school
partnerships to answer the following research
question: What are the experiences of Latinx
mothers' home-school engagement?

LITERATURE REVIEW
A literature review exploring home-school
engagement practices and experiences was
conducted to ascertain the current understandings
within the literature. Our attention was aimed at
understanding elements that serve to validate,
support, and encourage Latinx mothers. The
following
articles
informed
our
initial
understanding and led us to seek a thicker
description through semi-structured interviews.

Belonging
One key factor in order for mothers to feel
welcome in schools is their feeling of
belongingness. In this case, belongingness refers
to mothers feeling “personally accepted,
respected, included, and supported by others in
the school social environment” (Goodenow, 1993,
p. 80). When mothers feel they belong, their
children are more likely to succeed. The people
that mothers interact with at the school, and the
relationships they build are key factors in whether
parents feel welcome and have a sense of
belonging in the school community (Durand &
Pérez, 2013).
Another key factor in mothers feeling like they
belong is components of their culture being
represented in the school (Durand & Pérez, 2013).
One common component is language, which is
Spanish in this case. In a study conducted by
Durand and Pérez (2013) it was found that one of
the central reasons why the participants felt like
they and their children belong was due to
attending a bilingual school. Their children were
taught in two languages: Spanish and English. The
children were able to learn and interact in their
native language, while also enhancing their
English skills.

Feeling Welcome
Mothers feeling welcome increases homeschool engagement which is linked to student

PURE Insights

success. Shah (2009) states that “perceptions of
invitations are socially constructed and relate to
how parents feel about the school environment
and the persons making the invitations” (p. 219).
Inviting a mother to visit the classroom is a start,
but the way that the invitation is delivered is what
truly leads mothers to feel welcome. Is this
invitation delivered by someone who the mother
feels comfortable around? Latinx teachers and
staff presenting these invitations may have a
positive impact on the situation (Shah, 2009). Is
this invitation delivered along with sincere body
language and words? If the interaction is
unfriendly or threatening, then mothers may feel
like their involvement is not wanted or valued. The
mothers must feel like their voice and presence
matter.
They must feel welcome in the school setting in
order for them to feel safe. This feeling of safety
leads to mothers feeling motivated to become
involved.

Culturally Appropriate Methods
Our culture helps form our identity. It shapes
the way we see the world. Culture has a direct
impact on parenting through the way parents raise
their children, and their perspective on factors that
affect their children such as schooling. Culture,
parenting,
and
school
experiences
are
interconnected, and “parenting is defined
according to cultural understanding and is
grounded on the past experiences of that culture
within its unique environment” (Calzada, 2010, p.
1). This means that in order for teachers to fully
understand their students' mothers, they must
understand the cultural background of these
families. There may be cultural differences
between teachers and families that can lead to a
disconnect. This lack of understanding will
negatively impact the way the mothers feel about
the school, and even the way that the children feel
about the school.

Home-School Partnerships
Partnerships between the school and home
can have a direct influence on a mother’s sense of
belonging. This can be a direct reflection of the
teacher leading their child’s class and the staff and
administration at the school. Mothers who feel safe
and encouraged to share about their children can
provide valuable information by sharing their
“perspectives, home practices, and ‘expert’
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knowledge about their children” (Durand, 2011, p.
275), which will lead to the increase of involvement
in their child’s education. Mothers’ voices must be
amplified when they are sharing their expert
knowledge about their children. Their role in the
education of their child must be acknowledged and
respected. In order for mothers to feel welcomed
in school, they must be respected.

chose to interview family members for this
research. They interviewed three of their aunts
and their mother. The authors used pseudonyms
for each. Each mother identified as Latina and
has/had more than one child in school. Two
participants have older children who have
graduated high school, so these mothers have had
extensive experience with the education system.

METHODS

For the context of the schooling of the children, all
children attended public school in Oregon. Elena,
Ruby, and Maria currently have children in
elementary school. Perla and Ruby currently have
children in middle school. Elena and Perla
currently have children in high school who will both
be graduating in June 2022. Elena and Perla both
have adult-aged children, but Elena is the only
participant who has a child studying at the
undergraduate level, who will receive her degree
in June 2022.

To learn more about how Latinx mothers
feeling welcome in school impacts their child’s
success, the lead author chose to conduct semistructured interviews with mothers to evaluate
their experiences. A semi-structured interview
followed an “open-ended questions, allowing for a
discussion with the interviewee rather than a
straightforward question and answer format”
(Doyle, 2020, para #21). The lead author chose to
conduct semi-structured interviews because they
believed it would both create a welcoming
environment for participants to communicate
without feeling pressured and would reduce
participant anxiety. The questions were very
open-ended because we anticipated that possible
trauma may be associated with the topic. The
authors generated a predetermined list of
questions that were used to guide the
conversation, but the participants could choose
not to answer questions they did not feel
comfortable with.
The lead author conducted four interviews via
Zoom, between March 28th-April 1st, 2022.
Participants were provided with a list of interview
questions prior to the Zoom meeting and a
reminder that they could choose to skip any
questions they wanted. With the permission of
participants, the interviews were recorded through
the Zoom app. Additionally, the lead author took
handwritten notes throughout the interviews
summarizing responses and writing some quotes
down word for word. The lead author used the
recording of the meeting to write down additional
notes.
The participants were selected through purposive
convenience sampling. This means that these
folks were “drawn from a source that is
conveniently accessible to the researcher. A
purposive sample is the one whose characteristics
are defined for a purpose that is relevant to the
study” (Andrade, 2020, p. 86). The lead author
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For some context of the education of the
participants, Elena, Maria, and Perla are sisters,
so they have had the same upbringing. One
mother, Maria, graduated from high school while
the other three did not. Maria and Perla both
attended elementary, middle, and part of high
school in California. Maria and Perla both attended
high school in Oregon, but only Maria graduated
and received her diploma. Maria then attended
community college and received her associate’s
degree. Elena attended elementary, middle, and
high school in California, but dropped out of high
school due to personal circumstances affecting
her ability to attend school. Ruby attended
elementary, middle, and high school in Oregon,
but dropped out of high school as well. She then
took and passed the General Education
Development (GED) tests to receive her GED
certificate.

Semi-Structured Interview Questions
The authors chose these questions to create
a conversation in which the participants felt most
comfortable. The questions were very open-ended
because the hope was that the participants would
guide the conversation. The questions aimed at
the children and mothers’ education and the
mothers’ overall experience within the education
system. The questions were designed to inform
this research question: What are the experiences
of Latinx mothers' school engagement?

Volume 11, Issue 1

Macias and Emerson | Ensuring Latinx Mothers Feel Valued
●
●
●
●
●
●
●
●
●
●
●

What is a moment of joy you have felt at
your child’s school? Can you think of an
example?
What is a moment of joy you felt during
your own educational experience?
“Do you think you should be involved in
your child’s learning at home?” (Durand &
Pérez, 2013, p. 58).
Are you involved with teachers and staff at
school? If so, how?
Do you feel welcome at school? If so, what
makes you feel welcome?
What is the best thing about school for
your child?
What do you think your child finds the
most difficult about school?
Do you feel safe sharing your opinions in
your child’s school? If so, what makes you
feel safe?
Were your parents involved in your
education as a child?
How do you think your involvement in your
child’s education was different from your
parents’ involvement in your education?
Explain what success in school means to
you in relation to your child?

TABLE 1
Participant Demographics
Pseudonym

Occupation

Relationship
to First
Author

Parents to
children /
ages

Elena

Stay at
Home
Mother

Mother

4 children,
ages 9, 17,
21, 28

Maria

Family
Resource
Navigator

Aunt

3 children,
ages 7, 10,
13

Perla

Aircraft
Cabin
Cleaner

Aunt

4 children,
ages 11,
12, 18, 23

Ruby

Certified
Nurse
Assistant

Aunt

3 children,
ages 8, 13,
16
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Data Analysis
The Zoom interview recordings were
transcribed and the lead author's notes were
saved to support understanding and context
during analysis. The authors employed a contentanalysis approach utilizing an emergent coding
scheme (Neuendorf, 2002; Saldaña, 2014). The
transcripts were coded and analyzed for emergent
themes (Stemler, 2000).
The authors first
reviewed all responses individually and then
agreed upon code categories to represent
prominent or recurring themes: parent as first
teacher,
parent education experiences as
motivation, and advocacy. Code memos were
created for each theme by each author and
compared and contrasted. The authors compared
and discussed coded responses to explore
discrepancies and come to agreement.

RESULTS
We
know
that
strong
home-school
partnerships lead to student success (Chrispeels
& Rivero, 2001). Our literature review on homeschool partnerships highlighted what we know
about supporting Latinx family engagement in
schools. Belongingness, a sense of being
welcomed, and culturally appropriate approaches
are necessary. Equipped with this understanding
we set out to capture Latinx mothers’ voices and
experiences in home-school partnerships to learn
more about how to make them feel valued. We
wondered how participants' stories would align
with the current literature as well as provide
specific examples of what worked or did not. Our
results are rich accounts of Latinx mothers’
experiences in home-school partnership. No one
Latinx mother is the same as the next. For Latinx
mothers to feel valued they must feel seen, thus
our understanding of their unique backgrounds is
necessary. The participants' family structure,
educational background, and descriptions of
home-school
engagement
were
unique.
Therefore, we present a profile of each participant
for the reader.

Participant Profiles
Elena is a mother to four children ages 9, 17,
21, and 28. She attended school in California.
Elena attended a magnet school in high school,
which was her mother’s decision. Her mother
wanted her to receive a “better education,” but it
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did not feel this way to Elena. She was one of the
very few Latinx students at her new school which
caused her to feel isolated. Elena became a
mother at a very young age which caused her to
drop out of high school. Not being able to complete
her schooling has served as motivation to push her
children to do their best in school. She was a
single mother while raising her oldest child for a
few years, but then met her current husband of 22
years with whom she has raised all of her children.
Elena is now a stay-at-home mother, which has
allowed her to be involved in her children's
schooling. She has taken full advantage of this
opportunity and has volunteered in the classroom
of her two youngest children since they both began
kindergarten.
Maria is a mother to three children ages 7, 10, and
13. She attended elementary and middle school in
California. Her mother passed away while she was
in high school, so she moved in with her sister
Elena who was living in Oregon, which is where
she graduated from high school. Maria suffered
from some trauma after her mother passed away,
but she completed high school and pursued higher
education, where she received her associate's
degree. Maria now works in education as a family
resource navigator to give back to her community.
Her passion is to support those who need it, and
she works tirelessly to meet the needs of those
individuals. Maria is actively involved in the
academic and personal lives of her children. She
serves on the parent curriculum team and parentteacher organization at her child’s school, as well
as the budget committee for the school district.
Perla is a mother to four children, ages 11, 12, 18,
and 23. She attended elementary and middle
school in California. When her mother passed
away, she moved to Oregon to be closer to her
sisters, which led her to attend high school in
Oregon. She dropped out of high school, and
moved back to California for a few years to have
and raise her oldest child. She then moved back
to Oregon to create a home where her other three
children were born and raised. She was a single
mother for a very long time. She worked very long
hours to provide for her two oldest children. This
prevented her from being as involved in their lives
as she would have wanted, but she still attended
every parent conference and tried to be as present
as possible despite the challenges she faced.
When she had her two youngest children with her
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current husband, she was more involved in the
school as she had always wanted to be.
Ruby is a mother to three children, ages 8, 13, and
16. Ruby and her family migrated from Mexico
when she was very young. She began elementary
school in Oregon without knowing any English,
which made her early educational journey very
difficult. She continued to attend middle and high
school in Oregon, but dropped out of high school.
She eventually pursued her General Education
Development (GED) certificate and passed the
required tests to receive it. Ruby, like Perla, was a
single mother for some years. She had to take on
the role of being the sole provider for her three
children, which led her to work long hours and
many shifts. Ruby was unable to be as involved in
the education of her children as she hoped to be,
but did what she could with the opportunities she
was given.
The participants' lived experiences were unique.
However, emergent themes became apparent to
us as we coded their transcribed interviews. These
commonalities pointed to lessons we could learn
about how to support Latinx mothers’ feeling
valued in home-school partnership. Collectively
their stories answer our question of: What are the
experiences
of
Latinx
mothers'
school
engagement?

Emergent Interview Themes
As we analyzed the responses that the
mothers gave during the interview, we found three
common themes. These themes were determined
by assessing what the mothers deemed to be most
impactful during their personal educational
experiences and the educational experiences of
their children. We believed that the things that
meant the most to them, when it came to
experiences in school engagement, could inform a
deeper understanding about what is needed to
cultivate a feeling of being valued in a homeschool partnerships. The three themes were
parents as first teachers, utilizing generational
education experiences as motivation to support
their children, and parental advocacy within the
educational experiences of their children. The
theme of parents as first teachers refers to the
mothers seeing themselves as the first teachers in
the lives of their children. The theme of advocacy
refers to mothers speaking up on behalf of their
children. The mothers expressed sentiments that
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highlighted the way that they presented as
advocates in dynamic ways. The theme of
generational education experiences highlights the
educational experiences that have been passed
down from parents to their children through
generations. These mothers have used these
experiences as motivation to be involved in homeschool partnerships in ways that they wish their
parents were. What can these emergent themes
teach us about Latinx mothers’ experiences and
how to ensure they feel valued?

central role in the education and upbring of their
children. Therefore, they believe they know what
is best for their children. In order for Latinx
mothers to feel valued, teachers must make space
for them to play the central role in their child’s
education. In other words, respect Latinx mothers
view of their role in the lives of their children.
Listening to Latinx mothers’ as experts on their
own children is a simple but powerful choice.

Parents as First Teachers

There are many parents who want to be
involved in the education of their children, but are
unable to due to barriers. We know that “poverty,
low levels of education, and immigrant status
strongly influence the nature and levels of parent
and school interaction” (Chrispeels & Rivero,
2001). Other barriers include language barriers,
single-parent households, and working long hours.
The parents (grandparents) of the participants
were not involved in their daughters' (mothers)
education due to the reasons listed above. Each
mother interviewed stated that their parents were
not involved in their education, which served as a
motivator for them to be involved in the education
of their children.

In Latinx culture, “mothers play key roles in
children’s development, socialization, and earliest
school experiences” (Durand, 2011, p. 258). While
only one mother, Ruby, believed that this role
should be shared with their child’s teachers, the
other three mothers believed that they are the first
teacher in the lives of their children. Being their
child’s “teacher” is not solely focused on
academics, but rather on teaching them life skills.
Maria and Perla believe that a way for their child
to show they are successful is through
independence. Metaphorically speaking, they
want to teach their child to use their wings, but they
want their child to be able to fly on their own. They
want to supply their child with the life skills and
support they need in order to flourish
independently.
Elena believes that the teacher at school is in
charge of teaching their child academic content,
but it is her duty to support the child in other key
roles in their life. This includes their socialization
and other areas of development. Maria believes
this as well, and goes further on to explain that
learning begins with the family. Maria strongly
believes that she is and must be involved with her
child’s learning at home. Maria states that
“everything starts at home, like the habits” that the
child will use for the rest of their lives. These
“habits” that the child learns are taught by the
family. Perla believes that she must be the
decision-maker for any matter involving her child,
as she is her child’s first teacher. She had a conflict
with her child’s teacher in regards to this, in which
the teacher was making suggestions that she
believed would support the child’s learning. Perla
disagreed and stated that she is “the person that
needs to decide on” matters that affect her child,
as she “live[s] with her” and knows her best.
Ultimately, the mothers believe that they play a
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Generational Education Experiences
as Motivation

When the participants were asked if they thought
their parents’ involvement influenced the way they
are now involved with the schooling of their
children, they all answered yes. Although Ruby,
along with the other mothers, wished that her
parents had been involved, she understood the
reason that they were not. She explained, “they
tried as much as they could. They did come from
Mexico without an education themselves. So I
think it was hard for them to try to understand”
(Ruby). When explaining her involvement with her
children, she stated “I want to be there if they need
help, if they need support. So I think that I have
definitely been more involved than my parents in
their school” (Ruby). Ruby, along with the other
mothers, wanted to be different from her parents.
The mothers wanted to be involved in the
education of the children in ways that their parents
were not.
Although some of these mothers experienced
some of the same barriers to involvement that their
parents did, they tried to overcome them. For
example, Perla and Ruby were both single
mothers for a period of time in the upbringing of
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their children. This prevented them from being as
involved as they wanted to be due to working
strenuous hours and taking care of their other
children. Despite these barriers, they still managed
to attend events that would be considered of
higher importance such as parent conferences.
Elena and Maria on the other hand were extremely
involved. Although some mothers were more
involved than others, they all shared the same
yearning to be actively present in the academic
and personal lives of their children. They used
their negative experiences to better support their
children. They are being involved in ways they
wish their parents were. The education
experiences that had been passed down through
generations in the families of these Latinx
mothers, ended when they came face-to-face with
these mothers.
Acknowledging that family
engagement may look different for each family, but
it may not represent their desire to be connected,
is necessary. Validating these sincere intentions to
be involved despite challenges is an important way
to
value
Latinx
mothers’
home-school
engagement. These choices may call teachers to
explore their conscious or unconscious biases, in
order to believe in the intentions of Latinx mothers.

Advocacy
Advocacy presented itself in the relationships
that these mothers have with their children.
Parental “advocacy is defined as efforts or actions
parents have taken on behalf of their children and
others” (Schraml-Block & Ostrosky, 2021).
Although these mothers used their voices in
different ways to advocate for their children, they
were not afraid to do so. Having such a strong
sense of advocacy increased the mothers’
involvement in the schooling of their children. This
greatly benefited the children because “parental
involvement and advocacy may be particularly
important
during
pivotal
developmental
transitions” (Durand, 2013, p. 50). Advocating for
their children was a priority for these mothers.
Each mother took it upon themselves to fight for
their child when they felt their needs were not
being met.
Some of the mothers took on leadership positions
in their child’s school to ensure their child was
being represented and included. For example,
Maria is a part of the Budget Committee for the
school district and the PTO group at her child’s
school. She was able to make changes from within
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the system. Elena volunteered in her child’s
classroom for years. Her voice was heard in the
classroom, and her opinions were taken into
consideration when making classroom decisions.
Elena explained that she is an advocate for every
child. She stated, “I am not just a mom to my child,
I am a mom to every child that needs me to be”
(Elena). The other two mothers exhibited
advocacy by using their voices to speak up when
necessary. Perla and the other mothers were
strong advocates for what they believed their
children needed. She stated, “I'm not gonna let
something [happen] that my child doesn't want to
do or doesn't want to participate in” (Perla).
Advocacy presents itself in a multitude of ways in
the lives of these mothers, but they all have the
same goal–ensuring their child is getting what they
need and is happy in the process. Latinx mothers’
stories in this study reveal strength and capacity
for advocacy when they feel welcomed enough to
share. Their stories emphasize the need for
teachers to provide a safe space for Latinx
mothers to feel encouraged to advocate, that their
advocacy voices are valued.

CONCLUSION
These shared experiences from Latinx
mothers provide important insights for early
childhood teachers working to establish culturally
responsive relationships with parents. These
culturally responsive relationships foster feelings
of belonging and being welcomed. Establishing
culturally responsive relationships leads to a
sense of trust between the teacher and the
mother. Ensuring the mother feels welcome
connects to respect among one another. Creating
a sense of belonging in the classroom can be
accomplished by giving the mothers a safe space
to talk, and be listened to.
The first step to ensure Latinx mothers feel valued
in school is for teachers to work past their
conscious or unconscious biases, in order to
believe in the intentions of Latinx families to be
involved. This sense of trust is related to a
culturally responsive relationship that can be built
between the teacher and mother. There may be
cultural differences at hand that may lead the
teacher to believe the mothers do not want to be
involved, but we cannot make these assumptions.
We must reflect on our own lived experiences and
analyze why we may be feeling this way and
having these thoughts. When families walk into the
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doors of our schools and our classrooms, we must
trust that they care. We must believe that they
want to be involved because it will change the way
we perceive them. Latinx mothers have strong
voices and they will go above and beyond to make
sure they are heard. Mothers like Maria, who is a
member of school-based groups, and Elena, who
is an active volunteer, prove this to be true. The
findings from the interviews I conducted combat
any assumptions that Latinx mothers and families
do not care or are too busy.

may be better alternatives for involvement. Perla
taught us about being dynamic, and maybe we can
learn to be more flexible and offer outside-the-box
options for engagement.

The second step, but the first action that is needed
to be taken to ensure Latinx mothers feel valued in
school, is to respect their role in the lives of their
children. Respecting mothers’ knowledge of their
children is culturally rooted, as many Latinx
mothers consider themselves to be the first
teacher in the lives of their children. The theme of
being a first teacher highlights how Perla’s
negative experience with her child’s teacher might
have been more supportive for the child, if the
teachers had invited Perla to share her knowledge
of her child. The teacher may have been trying to
support Perla’s daughter in the way she saw fit, but
this was not respectful of Perla’s role. Respecting
the mother’s role of being an “expert” on her child,
would allow for authentic choice and decision
making. This highlights the importance of early
childhood teachers respecting the belief of some
Latinx mothers, who see themselves as the only
first teacher. As a teacher, partnering with the
mother in ways that honor that would allow the
mother to feel welcomed.

Barth, P. (2016). Educational equity: What does it
mean? How do we know when we reach it?
Research Brief. Center for Public Education.

The third step, but definitely not the last, is giving
the mothers a safe space that will expand their
engagement. Giving Latinx mothers a safe space
will create a feeling of belonging for the mothers.
We, as educators, must make space in our
schools for Latinx families to share their voices.
We must ask for their opinions and give them the
opportunity to weigh in on matters that affect their
child. Involvement is not a one-size-fits-all, which
is why we must provide these families with a
variety of choices and opportunities. We must
allow parents to get in and be involved in the
classroom on their terms. For example, not every
parent will be able to attend a parent conference
at a specific time, but that does not mean they do
not care about their child. Options such as
attending a field trip, coming into the classroom to
observe, or volunteering to support a school event
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